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Introduction  
Preparing preservice teachers for successful rural and remote teaching is an ongoing and significant issue 
that impacts on equity issues for Australian students (Sharplin, 2002) and the sustainability of rural 
communities (Green & Reid, 2004). Improving the preparation of preservice teachers for teaching in rural 
schools is a key recommendation from the Human Rights and Equal Opportunity Commission (2000). 
This presentation analyses how an innovative partnership between a teacher employer and a teacher 
education institution as a response to a mandated reform within the Improving Teacher Quality National 
Partnership Agreement has been established to address the important need to prepare and recruit 
preservice teachers to teach in rural and remote areas of Queensland.   
  
The partnership has resulted in the establishment of a Teacher Education Centre of Excellence (TECE), 
opened in June 2011 between a Queensland University in partnership with Department of Education, 
Training and Employment (DETE) and a State College sharing a geographic boundary with the 
University. It is one of five Centres of Excellence partnerships established by the Queensland DET 
funded through the Improving Teacher Quality National Partnership Agreement (2011). The TECE is a 
selective program for two cohorts of 25 high achieving Bachelor of Education preservice teachers from 
early childhood, primary and secondary programs. Preservice teachers apply in their third year of their 
program, experiencing mentoring in local and remote partner schools as well as two units of their course 
work designed and delivered by an DETE appointed Head of Mentoring and a university academic.  The 
successful TECE graduates will be appointed to South West Queensland rural and remote Education 
Queensland schools. 
  
This innovation showcase outlines the structure of the TECE program, and perspectives of the employer 
and university in negotiating the policy and processes to establish it.  Key participants in designing the 
program will outline dilemmas that emerged as well as the positive outcomes that have been experienced 
so far.  Questions will be raised to enable further discussion about the sustainability of this and similar 
partnerships as a way to address the urgent need to prepare high quality preservice teachers for rural 
teaching. 
 
A partnership approach to prepare preservice teachers for rural teaching  
The call for specialised preservice teacher preparation for teaching in rural schools has been an enduring 
concern since the 1980s (Yarrow, Ballantyne, Hansford, Herschell, Millwater, 1999). Previous 
collaborative partnerships between universities and schools have enabled preservice teachers to be 
supported as they experience the challenges of being a novice teacher in a rural school, and the interactive 
nature of the relationship between universities and schools has been highly valued (Perry and Rog, 1989; 
Borys et al. 1991 cited in Yarrow et al, 1999. p. 4).  Mentoring, which is a feature of the TECE 
partnership, is also recognised (Millwater, 1996) as a significant transition experience for preservice 
teachers particularly for rural internships, as it challenges a more traditional, authoritarian role of 
practicum supervisor by advocating a collaborative approach to practice teaching.  
 
However a recent review of preservice teacher preparation partnerships identified that they are often 
dependant upon individual determination and initiative, whereas sustainability requires institutionalised 
support (Kruger, Davies, Eckersley, Newell & Cherednichenko 2009). The reviewers note “what is 
disappointingly evident in the data... is the absence or at best the passivity of system involvement. Despite 
the assertions of parliamentary and system inquiries which have urged teacher education faculties to take 
up the possibility, school systems have not made many practical investments in partnership-based reform 
in teacher education” (Kruger, et. al. p. 9). The involvement of Queensland's largest employer of teachers 
in this partnership, supported through targeted federal funding, provides an opportunity to evaluate the 
effectiveness of the type of partnership recommended by the Top of the Class (2007) parliamentary 
report. The focus of this paper is to document the design of the partnership, perspectives from each of the 
partner institutions and invite questions about the model. 
 
The TECE partnership model   
The TECE centre is located on the university campus. A full time Head of Mentoring (HOM), who is an 
experienced state school teacher and Head of Department appointed by DETE, coordinates the day to day 
running of the TECE program.  A Governance Committee has been established to identify opportunities 
to develop the strategic direction for the centre as well as to resolve significant operational aspects of the 
program. The committee, chaired by the Executive Principal of the lead school is composed of the Head 
of mentoring and representatives from the lead school, the university, DETE, Senior Regional Human 
Resources personnel and Queensland Teachers’ Union. The TECE leadership team includes partnerships 
between the principal of the lead school, and the Dean of the Education Faculty, a Deputy Principal of the 
school and the assistant Dean, the HOM and a university academic. Additional partners are four local 
schools who provide weekly mentoring to the TECE preservice teachers. 
 
Preservice teachers are invited via email to apply for the TECE in May of their third year of their 
Bachelor of Education degree. They submit their academic record, field experience reports, two referee 
statements as well as a personal statement outlining why they wish to be considered for the program. 
Applicants are screened by the university before being shortlisted for interview. A university 
representative, a school representative and the Head of Mentoring interview the preservice teachers and 
make an offer of a place. The preservice teachers are asked to sign a commitment to the program that 
includes: 
 Attending a 2 hour tutorial at the TECE each week during their final three semesters. 
 working with their mentor  in a local school for a minimum of 2 hours per week 
 completing assessment, and meeting the outcomes for two university units, Inclusive 
Education and Field Experience 4, through the TECE. 
If they maintain a GPA of 6.0 or higher in the two university units managed by the TECE and achieve an 
outstanding rating in their employment interview, the preservice teachers will be appointed to an 
Education Queensland school during Semester 8, Term 3 on the condition that they complete the first two 
years of their teaching service in the South West and Darling Downs Region.  
 
Additional benefits for those preservice teachers who qualify include: 
 a paid internship in an Education Queensland school in the South West and Darling Downs 
Region 
 having the QUT Commonwealth Supported Place fees for the two designated units for their 
degree waived. 
 Returning to the appointed Metropolitan Region school after two years of successful teaching 
service in the South West and Darling Downs Region. 
The TECE is funded for operations from 2011 - 2013, with an annual budget provided from Improving 
Teacher Quality National Partnership funds. This budget funds the salary of the HOM and a part time 
administrative assistant, as well as incentive payments for the teacher mentors.  
 
Employer perspectives –  
The TECE program outlined above is one of five Teacher Education Centres of Excellence which were 
established in 2011 as a response to a mandated reform within the Improving Teacher Quality National 
Partnership Agreement. While each TECE program has been developed independently, and have quite 
different foci, the aims of the Teacher Education Centres of Excellence are commonly focussed primarily 
on the preparation of high quality teaching graduates, and secondarily on developing the capability of the 
existing school workforce through:: 
 
 Improving the field experiences of pre-service teachers through the provision of quality 
supervision, mentoring and support to pre-service teachers 
 Building a more clinical approach to the preparation of pre-service teachers 
 Influencing the content and structure if teacher education programs, including making 
stronger connections between the theoretical and practical elements of programs 
 Building partnerships to target identified issues such as teacher specialization demand areas 
 strengthening linkages between preservice teacher education programs and the transition to 
employment as a teacher 
 promoting and demonstrating quality teaching, including behaviour management which 
improves student learning outcomes 
 working with other schools to strengthen the quality of teaching and to improve student 
learning outcomes. (http://education.qld.gov.au/nationalpartnerships/centres-excellence.html)  
 
 Interviews with a leader within DETE provided further insight into how these aims were 
realised in the TECE that is the focus of this paper. The initiative received support from within DETE as 
there had been an ongoing desire to be more proactive attracting high quality preservice teachers to 
demand areas, such as the South Western Queensland schools.  There was also recognition that preservice 
teachers need specific preparation to teach in a state school in Queensland. The imagined ideal was that 
the preservice teachers from the TECE would be able to walk into any state school and understand how 
state schools work. Induction into the teaching culture of state schools in Queensland was seen as an 
ongoing process, and the networks established within the TECE were designed to help “those excellent 
graduates really continue to demonstrate that excellence and move it from a pre-service excellence to a 
beginning teacher excellence, to an experienced teacher excellence” (DETE leader, 2012). Experiences 
within the TECE program are also informing a review of more general recruitment and induction 
practices.  
 
In particular, this partnership was established because of the interest and motivation of the Lead School 
Principal, who had a clear vision for the TECE, existing relationships with the University leaders, and 
strong links into high demand areas in the rural and remote.  The link to regional recruitment is also 
considered an integral part of the program’s sustainability and benefit to the overall quality of the 
workforce of teachers in Education Queensland Schools.              
 
University perspective  
The University Education faculty has a commitment to partnerships and engagement, and providing a 
range of opportunities for students. While the TECE is one of a number of programs that emphasises 
mentoring and also partnerships with schools in hard-to-staff areas, it is also unique because of the 
existing relationship between the Dean and the school leader, the geographic co-location of the school and 
university campus, as well as the government support and funding.  
 
Benefits for the University in engaging in this partnership include an enhanced understanding of the 
issues driving and influencing schools. Insights into policy and practitioner perspectives have been gained 
by a number of university lecturers who have been panel members for topical TECE tutorials. Awareness 
and a mutual respect for the sorts of things each institution does has also grown.  Mentor teachers have 
been invited to university professional learning session, and when preservice teachers have experienced 
difficulties accessing resources to implement the Australian Curriculum, the TECE HOM has been able to 
broker solutions between the partner institutions. In similar ways, the TECE has benefited more students 
than those enrolled in the TECE program. The TECE also provides an opportunity for theory and practice 
to inform one another in a reflective way. Lecturers have noted that TECE students in their tutorials are 
able to readily reflect on observations from their extended time in their mentor’s classrooms.  
 
Dilemmas  
An initial dilemma was the short time frame. In April 2011 Heads of Mentoring were recruited, and the 
physical spaces of the centres were established in readiness to begin working with the first group of 
preservice teachers in July 2011. In that time Governance documents and Memorandum of 
Understandings needed to be negotiated and then accepted by all partners who worked within large 
organisational bureaucracies. Specific course design including the negotiations with unit coordinators, 
field experience placement, a recruitment process for preservice teachers, and partner schools for teacher 
mentors occurred. Teacher Mentors received two days of mentor training as part of the TEDD program 
(http://tedd.net.au/mentoring-for-effective-teaching). Negotiations of signed agreements to guarantee the 
pay and transfer conditions for the preservice teachers also occurred. Throughout these negotiations there 
were dilemmas that arose due to differences between the language and requirements used within each of 
the large organisations. In interviews with all of the leaders of the program, the good will and positive 
relationships between the various leaders enabled these initial difficulties to be overcome and turned into 
a positive regard (Willis, Beutel, Welch, Willis, 2012).  
 
A further dilemma has been in recruiting sufficient numbers of preservice teachers to the program. While 
there are 25 places in each of the two cohorts, only 18 preservice teachers were included in the first 
cohort, from a potential pool of over 350 third year preservice teachers. Preservice teachers who did 
collected application packs but decided not to apply reported concerns about partners finding employment 
in the rural location, concern that they didn’t see themselves as eligible for a centre of ‘excellence’, or 
other commitments such as work or other school partnership opportunities within the University program.  
This dilemma may not need resolution if the government funding is not continued, as the employment of 
a full time HOM has been a critical factor in sustaining the positive outcomes of the TECE program so 
far.  
 
Positive outcomes 
In each of the partner organisations, the TECE program has been an opportunity to see partnerships 
develop at multiple levels. For instance, through university mentor training for teachers, teachers can then 
partner with their preservice teachers for 14 months and be recognised by the university and their 
employer for their contribution that they are working towards developing the next generation of our 
profession. This presentation today is another example of a partnership, building reflective research 
capacity together.  
 
For the preservice teachers, there have been significant benefits. Some of these are explored in a further 
paper at this conference, and are supported by the data from the student satisfaction survey conducted 
after the first six months in the TECE.  
 
Figure 1: KGTECE Student satisfaction after first six months. 
The cohort approach to pre-induction is an additional benefit that is emerging. As these preservice 
teachers have had the opportunity to build supportive networks with their mentor teachers and one 
another before they move to a regional area, they will arrive with significant support. Through their 
internship in the school in which they will begin teaching, they will have a greater opportunity to develop 
an identity of one who belongs before beginning in a classroom of their own.   
 
The TECE reflects the partnership quality criteria of trust, mutuality, reciprocity and the learning for all 
stakeholders, most importantly school student learning (Kruger et. al., 2009.  p. 8). Through real world 
experiences , all partners are hoping that the TECE preservice teachers may become colleagues who 
contribute to our profession in critical and innovative ways, benefiting students in rural and metropolitan 
schools.  
 
 
 
Wicked Questions for further discussion 
Q: How beneficial are partnership programs for small numbers of preservice teachers? 
Q:  Should excellence be a requirement for participation in a partnership program? 
Q:  Should employers be involved in partnerships?  
Q: How might partnerships such as the TECE be done without funding? 
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